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GFM intent and strategic principles regarding pupil premium  

Improving disadvantaged social mobility through education is a priority (NFER 2019) 
The GFM intends to use PPG to ensure equity of opportunity and outcomes for all pupils - we recognise that learners achieving age related                        
expectations is the greatest impact we can have on our disadvantaged and service community. Our approach builds upon relevant research                    
(EEF, Sir John Dunford, Marc Rowland and Government documentation on Service Pupil, Premium: examples of best practice) using it                   
alongside our robust and thorough understanding of our learners to make informed decisions about the effective use of funding.  
 
Our strategy is a three tiered approach (as recommended by EEF, June 2019): 

- High quality for teaching and learning;  
- Targeted support through specific interventions linked to overcoming barriers to learning and  
- Wider strategies to support pupils that experience socio-economic disadvantage 

In addition a GFM strategy, each phase within our organisation (primary, secondary and special) have personalised action plans that align to                     
the GFM strategy and meet the unique needs of their communities.  

To be greater and to aspire further.  



  

 

 

 

Primary phase profile 2020-2021 

Gomer Junior School  

 

 

 

Pupil Premium allocation in 2020-2021 financial year  

Primary FSM £146,605 

Primary Service Children £22,320  

Post LAC £7989 

Total £176,914 

 
Current Profile 

 
Year 2020-2021 Total of FSM budget   

£32,280 
Breakdown of PP Pupils 
 

NoR 243 
 

Post LAC £7,130 FSM/Ever/Po
s 
 

Service 
 

LAC 
 

Date of Statement 22/09/2020 
 

SPP £4,690 33 19 3 

  Review Date(s)  September 2021    



  

 

Rowner Junior School  

 

 

 

 
Current Profile 

 
Year 2020 - 21 Total of FSM budget  £114,325 Breakdown of PP Pupils 

 
NoR 218 Post LAC £3299 FSM/Ever  

 
Service 
 

LAC 
 
 

Date of Statement 22/09/2020 
 

SPP £15,190 91 
 

41 
 

1 
 

  Review Date(s)  September 2021    

Key Challenges for Pupil Premium Pupils (Linked to school rationale, internal and external barriers for learning)  

Tier 1 (teaching) 
● Some pupils do not make enough progress from their on entry starting points from Key Stage 1 
● The reconceptualization of teaching and learning following the Covid-19 outbreak and the academic and emotional  impact this has had on our 

pupils, but especially those who are in receipt of Pupil Premium 
Tier 2 (targeted academic support)  

● Some pupils do not have gaps in their learning identified early enough, therefore the gap can widen. 
● Some pupils who have SEND and are in receipt of Pupil Premium do not make sufficient progress to meet age related expectation 
● Some pupils have limited language and communication skills, which impacts on the progress they make 

Tier 3 (wider strategies)  
● Poor attendance adversely affects the progress and attainment of some pupils. 
● Some pupils lack ambition for their future. 
● Some pupils experience adverse emotional impact due to their personal circumstances (during times of deployment or when the parent works 

away, the impact of Covid-19 on some pupils mental well-being and health) 



  

 

 

School strategy to overcome barriers (links to School Development Improvement Plan priorities for disadvantaged pupils (Extracts from 
SDIP) 

Intended aim Anticipated Impact Actions Evidence / rationale for 
chosen action. 

Monitoring 

Tier 1: Teaching 
‘Good’ teaching and 
learning to enable pupils 
to make sound progres.  
 
 
 

Teaching will be good or 
better, reflecting all of 
the teaching standards.  
 
Gaps in learning will be 
identified early, ensuring 
early intervention.  
 
Assessments will ensure 
that all pupils are 
challenged and 
supported. 
 
% of pupils achieving 
ARE/GDS will continue 
to improve narrowing 
the gap to national 
outcomes.  
 
Pupils will make  at least 
expected progress 
against their on entry 
starting points.  

SLT to purchase Renaissance 
assessment tool (RJS initially to 
trial this) 
  
Year groups to write  targeted 
support action plans, based 
upon identified needs.  
 
Members of SLT (PP lead/SEND 
leader/Inclusion Lead)  to work 
with year groups to monitor 
action plans and targeted 
support.  
 
SLT to research, review, 
update and implement 
feedback and assessment 
policy based upon live 
feedback/conferencing. 
 
Training for additional adults 
on how they can support 
learners more effectively.  
 

Monitoring indicates that 
assessments are not always 
accurate and are not being used 
diagnostically to inform next 
steps, meaning gaps are not 
accurately identified or  met.  
 
The EEF guide to pupil 
premium, states that the key 
ingredient to a successful school 
is effective teaching and should 
therefore be priority when 
spending PP funding.  
 
NFER building block 1 
(whole-school ethos of 
attainment for all)  and 3 (high 
quality teaching for all ) form 
part of the building blocks in 
successful raising attainment 
for disadvantaged pupils.  
 
NFER building block 4 (meeting 
individual learning needs) state 

 
 
 
 
 
 
 
 
 
 
 
 
SLTs across both schools 
 
Pupil Premium Lead and 
Assistant Heads across both 
schools 
 
Pupil Premium forum 
 
 



  

 

Targeted support for 
additional adults based upon 
their reflections on 
personalised next steps.  
 
Models of good practice across 
the schools will be shared, 
using strategies such as 
coaching, team teaching etc to 
take place when and where 
necessary.  
 
Regular triangulation of books, 
learning walks and data by SLT 
and CEO to monitor progress 
of pupils.  
 
Additional adults will be 
targeted to work with specific 
year groups where 
assessments/data indicates 
needs.  
 
IOE PL programme will support 
all schools across the Trust in 
understanding how children 
learn and retain their learning.  
 

that staff seek to understand 
gaps in learning and then seek 
the best strategies to support 
the child's next step in learning.  
 
Rowland (The Pupil Premium), 
clearly states that consistently 
excellent teaching is key to 
closing the disadvantaged gaps.  
 
Rowland (Learning without 
labels) states that when 
managed effectively, additional 
adults can have a positive effect 
when overseen and work 
closely with qualified staff. This 
links to NFER building block 5 
where it talks about deploying 
staff effectively and training and 
supporting teaching assistants 
to support pupils’ learning.  This 
is supported by research led by 
Johnathan Sharples, where 
findings show that..high quality 
training and support from 
teachers and senior leaders is 
crucial to makingTA 
interventions work.  
 



  

 

Improve standards and 
outcomes in maths, 
reading and writing 
(including spelling). 

To improve progress and 
attainment in all three 
subjects  
 
M,R,W data will be in 
line with entrance data 
and the gap to national 
will continue to close.  
 
Combined data will be in 
line with end of key 
stage national 
outcomes. 
 
Ensure high 
expectations in learning 
journeys in all three 
subjects are consistent 
across the primary 
phase. 
 
Improve use of 
diagnostic assessment in 
all three subjects to 
better inform next 
learning steps.  
 
To ensure all staff across 
the primary phase 
understand what 

Introduce opportunities for 
mini assessments within 
learning journeys and for 
learning to be adapted 
accordingly, this to include 
pupil conferencing for writing. 
 
Maths and English Leads to 
support with team teaching, 
planning, using assessments to 
guide planning, AfL within 
sessions.  
 
Regular triangulation of books, 
learning walks and data by SLT 
to monitor progress of pupils.  
 
Gaps identified from robust 
diagnostic assessment tools to 
form part of targeted support 
action plans.  
 
Opportunities across all 
curriculum subjects to allow 
for application in all three 
subjects.  
 
Primary Phase Professional 
development session on 
different areas such as 
identifying pieces of writing at 

Data indicates that learners are 
not making enough progress in 
maths, reading and writing and 
are not attaining in line with 
national outcomes, especially 
for those who entered at GDS in 
writing.  
 
Monitoring indicates that 
assessments are not being used 
to accurately identify next 
learning steps. 
 
NFER building block 1 
(whole-school ethos of 
attainment for all)  and 3 (high 
quality teaching for all ) form 
part of the building blocks in 
successful raising attainment 
for disadvantaged pupils. 
 
Monitoring indicates that pupils 
are not being provided with 
enough opportunities to apply 
their writing skills across the 
curriculum.  
 
EEF states that feedback studies 
have high impact on learning.  
 

 
SLTs across both schools 
 
Pupil Premium Lead and 
Assistant Heads across both 
schools 
 
Maths and English Leads 
 
Pupil Premium/Inclusion 
forum 



  

 

ARE/GDS looks like in all 
three subjects 
 
Higher quality 
vocabulary will be used 
within writing, therefore 
improving writing 
outcomes 
 
 

ARE/GDS and targeted next 
steps to promote progress, 
bridging the vocabulary gap 
etc. 
Use of diagnostic assessment 
tools to identify gaps in pupils 
vocabulary/communication.  
 
Purchase and use of online 
resources to support with 
improving these standards e.g. 
online spelling tools, Bedrock, 
times tables rockstars. 
 

The EEF guide to pupil 
premium, states that the key 
ingredient to a successful school 
is effective teaching and should 
therefore be priority when 
spending PP funding.  
 
 

Improve progress at the 
end of Year 6 in line with 
KS1 data  with a specific 
focus on English and 
Maths. 
 
 

Smoother transition 
process to minimise the 
impact of  
transition.  
 
Progress from Y3 to Y6 is 
maintained throughout 
KS2. 
 
Robust baseline 
assessments made on 
entry in 2020-21 
(following partial school 
closures)  
 
 
 

Specific training for the English 
and Maths teams across both 
secondary  sites on how to use 
SAT’s papers to identify and 
analyse gaps for pupils at end 
of KS2 to prepare for targeted 
work for when the children 
enter KS3.  
 
Opportunities for cross KS2/3 
work during the summer term 
and autumn term.  
 To include: book looks, lesson 
observations in Y6 to observe 
learning behaviours of pupils , 
team teaching, teaching 
specific sessions.  

Data shows that the learners 
are not making the progress in 
English and Maths based on 
their flight paths and fall behind 
national outcomes 
 
Monitoring suggests that 
differentiation is not being used 
to scaffold and support learners 
within the classroom (KS3) 
 
Marc Rowland (Updated guide 
to Pupil Premium) states that 
transition from KS2 to KS3 is a 
critical time for disadvantaged 
learners and that schools should 
be sharing key information so 

 
SLTs across all phases 
 
AHT link to English and Maths 
 
Transition forum 
 
 



  

 

  
Making contact with feeder 
schools in the summer term to 
analyse students work and 
data 
 
Work alongside Transition 
forum 
 
Opportunities for cross 
KS1/2/3 work during the 
summer term with main 
feeder schools.  
 

that both schools are best 
prepared for the new learner, 
as well as ensuring the child is 
best prepared for the new 
school.  
This key information should 
include: common barriers to 
learning, teaching 
metacognition, identification of 
a learner’s strengths and 
weaknesses (whole child)  
 

The reconceptualization of 
teaching and learning 
following the Covid-19 
outbreak and the 
academic and emotional 
impact this has had on 
those who are in receipt 
of Pupil Premium.  

Any negative impact of 
partial school closure 
will be addressed rapidly 
to ensure that children 
do not have gaps in their 
learning and can make 
rapid progress from 
their starting point.  
 
Children will make at 
least good progress 
 
A rich curriculum offer 
will ensure that children 
are prepared for their 
next steps in learning.  
 

To use diagnostic assessment 
information effectively to 
re-shape and English and 
maths curriculum to meet the 
needs and address gaps in 
learning.  
 
To use diagnostic assessment 
information effectively to 
identify and support targeted 
pupils with emotional needs.  
 
To use the RESTORE 
curriculum to structure 
approach to learning enabling 
all children to thrive 
 

NFER building block 1 
(whole-school ethos of 
attainment for all) ,  3 (high 
quality teaching for all  and 4 
(Meeting individual needs) form 
part of the building blocks in 
successful raising attainment 
for disadvantaged pupils. 
 
The emotional and academic 
impact on all pupils, but 
especially those in receipt of PP, 
is unprecedented and research 
is continually coming out on 
potential barriers and ways in 
which these can be addressed..  
 

 
SLTs across all phases 
 
Pupil Premium Lead and 
Assistant Heads across both 
schools 
 
Curriculum leads across both 
school 
 
 
 
 
 



  

 

The effective use of 
technology will be used 
to personalise learning 
and provide a blended 
offer where appropriate.  

To further implement 
strategies that support in 
removing barriers to learning. 
 
IOE PL programme will support 
all schools across the Trust in 
understanding how children 
learn and retain their learning, 
including for online learning. 

EEF (Impact of school closures 
on closing the disadvantaged 
gaps - June 2020) found that 
ensuring the elements of 
effective teaching are still 
present are more important 
than how or when online 
learning (the use of technology) 
is used. 

FOR EVALUATIONS OF IMPACT PLEASE SEE  APPENDIX 1 (2019-2020) and Appendix 2 (2020-2021) 
Evidence to measure impact of these aims could include:  

monitoring feedback from triangulation of evidence, Renaissance scores/assessment scores, HITP review/Learning reviews, PL evaluations / evidence seen 
of application of these sessions, pupil conferencing, pupil surveys, End of Key STage assessments, mentoring/coaching sessions between subject leads and 

staff, transition feedback (schools, parents and pupils)  
 

 
Tier 2: Targeted intervention support 

Intended Aim Anticipated Impact Actions Evidence / rationale for 
chosen action. 

Monitoring 

To support and improve 
outcomes for learners 
with SEND andor SEMH 
needs. 
 
 

SEND/SEMH pupils will 
make progress from 
their starting points, 
both in academic and 
social and emotional 
development.  
 
Effective deployment of 
staff to support these 
pupils, including the use 

Introduce screening and 
benchmarking of all pupils  
 
See earlier action for use of 
Renaissance assessment tool - 
in this instance, small step 
targets will be made for pupils 
to make progress against their 
baseline assessment on this 
system.  

Data indicates that pupils who 
are on the SEND register, and 
who are in receipt of PPG do 
not make enough attainment or 
progress.  
 
NFER building block 1 
(whole-school ethos of 
attainment for all),  3 (high 
quality teaching for all ) , 4 

 
 
SLTs across the schools 
 
Pupil Premium Lead 
 
SEND/Inclusion leads 



  

 

of ELSA, inclusion Lead 
etc. 
 
 
 

 
To use diagnostic assessment 
information effectively to 
identify and support targeted 
pupils with emotional needs.  
 
Profile/learning plans to track 
SEND pupils in areas of 
learning.  
 
Regular triangulation of books, 
learning walks and data by SLT 
to monitor progress of pupils.  
 
ELSA support for targeted 
pupils where SEMH needs 
have been identified as 
barriers to learning.  
 
Parent Link worker to work 
alongside vulnerable 
parents/parents of vulnerable 
pupils.  
  
Additional adults will be 
targeted to be directed to 
work with specific year groups 
where assessments/data 
indicates needs.  

(meeting individual needs for all 
pupils) and 5 (deploying staff 
effectively) all form part of the 
building blocks in successful 
raising attainment for 
disadvantaged pupils. 
 
 
 
 

FOR EVALUATIONS OF IMPACT PLEASE SEE  APPENDIX 1 (2019-2020) and Appendix 2 (2020-2021) 
Evidence to measure impact of these aims could include:  



  

 

 Pupil conferencing and surveys, monitoring feedback from triangulation of evidence, Renaissance scores/assessment scores, HITP review/Learning reviews, 
End of Key Stage / year assessments, behaviour records, ImpactEd assessments  

 

Tier 3: Wider strategies  
Intended Aim Anticipated Impact Actions Evidence / rationale for 

chosen action. 
Monitoring 

For attendance to be at  a 
minimum of 96% and for 
the percentage of 
persistent non-attendees 
to be reduced.  
 
 

Higher rates of 
attendance for all pupils, 
but in particular those in 
receipt of PP. 
 
At the end of year, 
school attendance 
figures will be 96% or 
higher.  
 
The percentage of 
persistent 
non-attendees to be 
reduced.  

PP lead to send letter of 
expectations to parents  
PP lead to complete fortnightly 
monitoring of attendance 
figures.  
 
PP to work alongside Home 
School Link Worker and Child 
and Family Support Worker to 
support parents/pupils where 
necessary. 
This to include:  
understanding barriers (family 
and child perspective);  
supporting both through these 
barriers.  
 
PP meetings with CT/Yrgps to 
analyse data, attendance etc.  

NFER building block 2 
(addressing behaviour and 
attendance)  form part of the 
building blocks in successful 
raising attainment for 
disadvantaged pupils, especially 
where responses are quick to 
deal with attendance, as well as 
working with families. 
 providing  
 
DfE data indicates that as 
absences increase, the 
proportion of pupils achieving 
expected outcomes at KS2 and 
KS4 decreases.  
 
 
 
 

PP Lead / SLT 
 
Home School Link Worker / 
Child and Family Support 
Worker across both phases.  

To Increase aspiration and 
ambition for the future 
through the use of 

Pupils will have 
aspirations for their 
future and know what 
skills they need in order 

Professional development 
programmes to be 
implemented, raising 
awareness of key 

NFER seven point plan indicates 
raising attainment for all as it’s 
number one building block to 
success, by raising aspiration 

 
 
SLTs across the schools 
 



  

 

Gosport Futures and the 
Primary Curriculum  

 

to achieve their 
ambitions.  
 
Pupils will be able to 
make links between 
subjects taught in school 
and the wider world of 
work.  
 
 
 
 

characteristics needed for the 
wider world and for these to 
to form an integral part of 
Primary curriculum e.g. 
Gosport Futures, STEM/EHOM, 
Commando Joe’s (character 
development programme)  
 
Charity - local, national and 
international - events are 
incorporated in our school 
curriculum so that our learners 
recognise their contribution to 
the world. 
 
 

this will enable pupils to aim 
higher for their learning.  
 
 
Dr. Elnaz Kashefpakdel, Jordan 
Rehill (Education and 
Employers) and Dr. Deirdre 
Hughes OBE (DMH Associates) 
state in their paper,’ What 
works? Career related learning 
in primary schools’ that 
evidence highlights that 
career-related learning 
activities undertaken as part of 
a development process, 
supplemented by volunteers 
can have positive impacts on 
academic or educational 
outcomes for the children that 
take part.  
They also go onto say that 
Childhood proficiency in the 
skills of resilience, 
conscientiousness, 
self-awareness and motivation 
have also been found to be 
closely associated with 
educational attainment.  

Pupil Premium Lead  
 
 
Subject leads 

To minimise the impact on 
pupils emotional 

Pupils’ mental health 
and wellbeing will be 

Opportunities for Service 
clubs/sessions that specifically 
meet the needs of Service 

To minimise the impact on 
children at times of  pre/post 
deployment, 

PP Lead 
 
Inclusion Lead  



  

 

well-being due to personal 
circumstances e.g.  
during times of 
deployment or when the 
parent works away, the 
impact of Covid-19 on 
some pupils mental 
well-being and health, 
 
Added for academic year 
2020-21 
 

supported and 
effectively managed. 
 
Pupils will have 
appropriate 
self-regulation strategies 
to do deal with periods 
of separation with 
increasing control and 
ease.. 
 
Pupils will maintain 
positive attitudes 
towards their learning. 
 
Pupils will have 
opportunities to share 
their feelings/emotions 
with a trained 
professional.  
 
Use of ImpactEd 
assessments to assess 
impact on pupils 
emotional wellbeing 
following Covid Partial 
Closures to enable 
schools to target where 
additional support is 
required across the 
Primary Phase for the 

pupils e.g. lunchtime clubs, 
coffee mornings for parents, IT 
clubs, weekly sessions with 
ELSA or counsellor 
 
Development of a well-being 
curriculum that enables the 
development of language 
associated with emotions and 
dealing with emotions to be 
developed. 
 
Clear identification of barriers 
to emotional and well-being 
through the use of diagnostic 
tools.  
 
  
 
 
 
  
 

deployment/separation on both 
their emotional well-being as 
well as on academic progress.  
 
To minimise the emotional 
impact on families at times of 
pre/post deployment, 
deployment/separation  
 
Service Pupil Premium, 
examples of best practice 
published by the  MOD 
identities that best practice for 
schools is to have dedicated 
members of staff to support 
pupils and parents during times 
of deployment and specific 
strategies for managing feelings 
and emotions. 
 
research linked to COVID on 
wellbeing 
 

 
Inclusion team 



  

 

Appendices of evaluations  
Appendix 1 - 2019-2020 Review 
https://docs.google.com/document/d/17bqzPKHj85I6MUw8DAEZ0pC7_QCNo8TOv8w8SgiqUuQ/edit  
 
Appendix 2 - 2020-2021 Termly evaluation and data 
https://docs.google.com/document/d/1MmuD-OxLjP8R5SCL9Vm5aMHDHYrD4pyhQ4WW19pyuYE/edit  
 

 

 

Planned PPG allocation for 2020-21 
 

 

following areas: Anxiety, 
well-being, 
meta-cognition, learning 
during Covid-19 

FOR EVALUATIONS OF IMPACT PLEASE SEE APPENDIX 1 (2019-2020) and Appendix 2 (2020-2021) 
Evidence to measure impact of these aims could include:  

Attendance records, attendance action document, pupil conferencing, pupils surveys, Gosport Futures, book monitoring, behaviour records, 
Renaissance scores/assessment scores, End f key stage and Year assessments, ImpactEd assessments,  

Financial year Planned PPG allocation  

Teachers to support focused intervention  

Support staff to support focused intervention including pastoral  

Resources to support intervention  

Professional learning   

https://docs.google.com/document/d/17bqzPKHj85I6MUw8DAEZ0pC7_QCNo8TOv8w8SgiqUuQ/edit
https://docs.google.com/document/d/1MmuD-OxLjP8R5SCL9Vm5aMHDHYrD4pyhQ4WW19pyuYE/edit


  

 
 
 
 
Appendices of evaluations  
Appendix 1 - 2019-2020 Review 
https://docs.google.com/document/d/17bqzPKHj85I6MUw8DAEZ0pC7_QCNo8TOv8w8SgiqUuQ/edit  
 
Appendix 2 - 2020-2021 Termly evaluation and data (this will be updated throughout the year) 
https://docs.google.com/document/d/1MmuD-OxLjP8R5SCL9Vm5aMHDHYrD4pyhQ4WW19pyuYE/edit  
 

 

 

 

 

Total   

https://docs.google.com/document/d/17bqzPKHj85I6MUw8DAEZ0pC7_QCNo8TOv8w8SgiqUuQ/edit
https://docs.google.com/document/d/1MmuD-OxLjP8R5SCL9Vm5aMHDHYrD4pyhQ4WW19pyuYE/edit

